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Literacy is for All

About the information in this packet.

While learning to read well is a complicated process, research tells us that almost
every child can learn how to read. Some children, however, have a difficult time
learning how to read traditionally. Yet most children can make progress with their
reading when taught by a skilled teacher who uses different methods that match
their learning styles. Students like these need to spend extra time each day on read-
ing instruction and reading practice. They also need extra support at school and
home with spelling and writing and need lots of chances to practice reading outside
of time at school.

This information packet for families and caregivers can help you understand the pro-
cess your child is likely to go through in learning how to read. It gives tips on what
you can do to make a positive difference in how your child feels about books and
reading. We know that the time that families spend reading with their child and work-
ing on other literacy activities at home not only helps increase reading progress but
also helps their child see that reading can be fun.

Reading is the key to the basic skills a child needs to succeed in elementary, middle
and high school, post-secondary education and the world of work. By working to-
gether, teachers and families can help students develop the reading skills necessary
for success in school and life.

Support and Training for Exceptional Parents

712 Professional Plaza, Greeneville, TN 37745
Phone: (423) 639-2464

Fax: (423) 636-8217

Parent Information Line: (800) 280-STEP
Espanol: (800) 975-2919

Literacy For All
For Your information

To be used with permission call 1/800-280-7837 Ste I:



How Do I Know a Good Early Reading
Program When I See One?

A Guide for Parents

Every teacher is excited about reading and promotes the value and fun of reading to students.

All students are carefully evaluated, beginning in Kindergarten, to see what they know and
what they need to become good readers.

Reading instruction and practice lasts 90 minutes or more a day in first, second and third
grades and 60 minutes a day in Kindergarten.

All students in first, second and third grades who are behind in reading get special instruction
and practice. These students receive, throughout the day, a total of 60 extra minutes of
instruction.

Before- or after-school help is given to all students beyond first grade who need extra
instruction or who need to review skills. Summer school is available for students who are
behind at the end of the year.

Reading instruction and practice includes work on letters, sounds and blending sounds.
Students learn to blend letters and sounds to form new words.

Learning new words and their meaning is an important part of instruction.
Students have daily spelling practice and weekly spelling tests.

The connection between reading and writing is taught on a daily basis. Students write daily.
Papers are corrected and returned to the students. By the end of second grade, students write
final copies of corrected papers. Corrected papers are sent home for parents to see.

All students are read to each day from different kinds of books. Students discuss what they
read with teachers and other students.

All students have a chance to read both silently and aloud in school each day and at home
every night.

Every classroom has a library of books that children want to read. This includes easy books
and books that are more difficult.

The school library is used often and has many books. Students may check books out during
the summer and over holidays.

Resources

* First Lady Laura Bush Launches Education Initiatives
» Ready to Read * Ready to Learn
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https://www2.ed.gov/news/pressreleases/2001/02/wh-0226.html
https://www2.ed.gov/teachers/how/read/rrrl/part.html

Words about Reading
That You Might Hear at an IEP Meeting:

Automaticity

Blending
Decode

Fluency

Multi-syllable
Oral Language Difficulties
Phonics

Phonemic Awareness

Reading Comprehension

Sight Word

Syllable

Visual Perceptual Abilities

*
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Raising the Bar...Literacy For All information provided through a collaborative
effort between the TN Dept. of Education State Improvement Grant (SIG) and
STEP, Inc. This publication is used with permission by ECAC, North Carolina.

fast, effortless word recognition

combining individual sounds into a word, or combining syllables to
make words (for example: /b/i/g/ is big)

to be able to make out a word by correctly recognizing the different
letter sounds in the word

ability to read a text accurately and quickly, often with expression

(also called poly-syllabic) a word that contains more than one part
or syllable (for example computer, raining, supported)

poor vocabulary, listening comprehension, or grammatical abilities
for one's age

ability to use knowledge of individual letter sounds to "sound out"

words when reading

ability to hear and manipulate sounds in spoken words (for exam-
ple: orally producing rhyming words, isolating letter sounds in spo-
ken words and blending sounds)

ability to independently read and understand the meaning of sen-
tences, paragraphs or entire texts

high-frequency words which make up about 50 percent of the
words we read and often cause children problems, such as |, a,

and, am, at, on, and me
having one word part (for example tea)

the ability to recognize and visually distinguish between the letters
in words
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Language Development
and Communication

An article from the website of the

North Carolina Public Schools

www.ncpublicschools.org

*
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Language Development and Communication

Receptive Language
Expressive Language
Foundations for Reading
Foundations for Writing

From birth, children are learning about spoken and written language. As their families
and other caregivers talk, sing, laugh, read and interact with them, they are providing a
strong beginning for them to become successful readers and writers. Children of
preschool age are beginning to develop many language competencies, using language as
a tool to communicate their needs, interact socially with others and describe everits,
thoughts and feelings.

Research has increasingly demonstrated that children who are in environments filled with
print, books and conversations with supportive adults acquire knowledge and skills that
greatly facilitate their success when they begin to receive formal instruction.

In North Carolina, an increasing number of children entering school come from families
who speak a language other than English. The competencies addressed in this domain can
be developed in any language and, for most children, will be developed first in their
primary language. Strengthening the language and communication competencies in
children’s native language helps prepare them for the additional task of learning English.

QUOTATION

“The basic need to communicate coupled with a rich and stimulating language
environment seem to be the main factors that propel children’s early language learning.
Parents, grandparents and early education caregivers need to know that child language
development begins in infancy and is an ongoing process in which young children
expand and refine their knowledge and use of language largely with the help of
facilitating adults.”

— Dorothy S. Strickland




Receptive Language

Receptive language traditionally refers to a listening vocabulary, knowledge of spoken
words, and understanding connected speech. Here it also includes understanding non-
verbal language such as signs, gestures and picture communication symbols.

Widely Held Expectations

Children begin to:

Understand increasingly complex sentences including present, past and future
tenses. '
Understand and use an increasingly large vocabulary.

Listen/attend* to language for increasingly longer periods of time, such as when
books are read, people are telling stories, and during conversations.

Respond to requests for attention and actions that may include one- and two-step
directions.

Consistently respond to their names, requests for action or information.

Attend* to, understand and use language for multiple purposes, including social
(understanding/communicating desires and feelings, sharing personal stories and
negotiating/solving problems) and cognitive (understanding/talking about
information, ideas and beliefs and using questions to learn).

Develop familiarity with listening to, identifying, recognizing and discriminating
sounds in words.

Understand that people communicate in many ways, including through gestures,
sign language, facial expression and augmentative communication devices.

* The word attend reflects the needs of children using gestures, sign language and other
means of communication.

Strategies for Early Educators

Use facial expressions, gestures and a rich and varied vocabulary when speaking
and reading with children.

Introduce new words and concepts by labeling what children are doing and
experiencing (e.g., building, playing, reading, writing) and give them
opportunities to talk about what they are doing and experiencing.

Give children clear instructions that help them move from simple directions to a
more complex sequence of directions. State directions positively, respectfully,
carefully and only as needed.

Use gestures and props to help children understand and respond to verbal and
non-verbal cues.

Provide opportunities throughout the day for children to talk, share and discuss
stories and interact with one another and with adults.



Engage children in one-on-one conversations; listen and respond to what they are
saying.

Tell stories and read aloud to children, repeating their favorite books. Vary the
tone and pitch of your voice while reading to emphasize different characters,
moods or other qualities in a story.

Help children discriminate sounds in spoken language through rhymes, songs and
word games, using various media (e.g., CDs and tapes of music and stories).
Offer different types of music rhythms, patterns and tempos and have the children
imitate these by clapping or playing musical instruments.

Model and provide opportunities for children to communicate in different ways
(e.g., home languages and also manual signs, gestures and devices).

Strategies for Families

Talk with your children. Engaging in conversations whenever and wherever you
are together helps them understand increasingly complex language and words.
Assign simple tasks. Engaging children in small jobs helps them learn to follow
directions. Directions should be clear and positive and kept to a minimum.

Be expressive. Use gestures and props to help your child understand and respond
to verbal and non-verbal cues.

Be a good listener. Notice and respond to what children say and do. Ask questions
and pause to give them time to think and respond.

Protect your child’s hearing through routine health examinations and prompt
medical attention to suspected ear infections. (Unattended ear problems can make
it difficult for children to discriminate sounds in spoken language.)

Have fun with words. Singing songs and playing rhyming and word games
(nursery rhymes, poems, finger plays) help children develop an understanding of
different sounds.

Widen their world. Help children understand and appreciate that communication
occurs in many ways, through languages that are different from your own and also
through manual signs, gestures and devices.

Talk, sing and play with your children using your home language, the language
you know best. Children need to have meaningful and rich communication
experiences at home; this, however, can be limited if you use a language you are
still learning.




Expressive Language

Expressive language includes speaking and other means of communication such as sign
language and use of communication devices.

Widely Held Expectations

Children begin to:

e Use verbal and non-verbal language to communicate for multiple purposes (e.g.,
to express needs, wants, ideas, opinions and feelings; relate personal information
and experiences).

Use gestures, devices, signs and picture communication symbols to communicate.

Use language as a part of pretend-play to create and enact roles.

Use language to establish and maintain relationships.

Initiate and engage in conversations.

Describe experiences and create and/or retell simple stories.

Ask questions and make comments related to the topic of discussion.

Communicate messages with expression, tone and inflection appropriate to the

situation.

e Use increasingly complex and varied language structures, sentences and
vocabulary.

Strategies for Early Educators

e Create an environment of trust and support in which children feel free to express
themselves.

e Provide opportunities for children to engage in dialogue, through frequent one-on-
one conversations, small group interactions with adults, and with other children.
Encourage children to describe family, home, community and classroom.

Pause when reading and talking so children can ask questions and propose
answers.

e Help children remain focused on the main topic of conversation by redirecting
and restating current ideas.

¢ Encourage creative attempts at putting words and sentences together to use
language for a variety of purposes.

Build on children’s interests when conversing with them.

Provide props and opportunities that generate discussions and questions.
Support children’s use of their home language, gestures, communication devices,
sign language and pictures to communicate.

o Talk with children using their families’ native language (through interpreters
when necessary).

e Create an accepting culturally diverse environment that is nurturing, supportive
and interesting for all children.




Avoid asking questions that stop a conversation (such as questions that are
rhetorical or testing, too simple or concrete, or about topics a child is not
interested in).

Ask questions that children can answer and that stimulate their creativity.
Expand on what children say by adding information, explanations and
descriptions.

Strategies for Families

Encourage children to express their thoughts and feelings.

Provide opportunities for your child to talk in social situations with adults and
other children.

As you read to children or talk with them, pause to let them ask questions, make
comments and complete ideas. .

Seek out your child’s opinion. Ask, for example, “What do you think we need to
do?”

Encourage children to discuss, predict and add to stories as you read to them. Ask,
for example, “What do you think will happen next?”

Talk daily about everyday events and activities. Point out and encourage children
to talk about the things they see, such as labels, signs and items at the grocery
store.

Use descriptive language. If your child observes, “That’s a dog,” respond, “Yes,
that is a big, white dog.”

Show interest in what children have to say by asking open-ended questions that
require more than a “yes” or “no” response.

Set an example for good speech and language. Use complete sentences and
pronounce words correctly.

Encourage children to discuss and add to the stories you read to them.

Support children’s use of gestures, communication devices, sign language and
pictures to communicate.

Encourage children to use their home language with you, so that you can engage
in a sustained conversation. Development of children’s home language will not
interfere with learning English; it will help them learn English.
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Foundations for Reading

Foundations for reading involves developing knowledge and skills in oral language,
vocabulary used in understanding the world, concepts of print, the alphabetic principle
and phonology.

Widely Held Expectations

Motivation for Reading
Children begin to:

Show an interest in books, other print and reading-related activities, including
using and sharing books and print in their play.

Enjoy listening to and discussing storybooks, simple information books and
poetry read aloud.

Independently engage in reading behaviors (e.g., turning pages, imitating adults
by pointing to words, telling the story).

Independently engage in writing behaviors (e.g., write symbols or letters for
names, use materials at the writing center, write lists with symbols/letters in
pretend-play, write messages that include letters or symbols).

Select books that interest them and have favorite kinds of books.

Use books that communicate information to learn about the world by lookmg at
pictures, asking questions and talking about the information.

Book and Print Awareness
Children begin to:

Be aware of print and understand that it carries a message by recognizing and
creating it in different forms and for a variety of functions (e.g., labels and signs).
Recognize that print can tell people what to do and understand that print and
simple symbols are used to organize classroom activity (e.g., where to store
things, when they will have a turn).

Pretend to read familiar books in ways that mimic adult reading in use of
language and intonation.

Hold a book upright and go through it front to back, turning pages one by one.
Occasionally run their finger under or over print as they pretend to read a familiar
book.

Understand some basic print conventions (e.g., concept of letter, concept of
word).

Learn to identify their name and the names of friends.

Alphabet Knowledge
Children begin to:

w1 o &l oQ o pp
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e Know that letters of the alphabet are a special category and are different from
pictures and shapes.

e Recognize and name letters of the alphabet, especially those in their own name
and in the names of others who are important to them.

Alphabetic Principle
Children begin to: :
e Understand that letters function to represent sounds in spoken words.
e Make some sound-to-letter matches, using letter name knowledge (e.g., writes
“M” and says “This is Mommy™).

Phonological Awareness
Children begin to:

e Enjoy listening to songs, poems and books that have rhyme and word play and
learn the words well enough to complete familiar refrains and fill in missing
words. :

e Enjoy and repeat rhythmic patterns in poems and songs, learning to respond by
clapping, marching or using instruments to beat syllables.

¢ Play with the sounds of language, learning to identify and then create rhymes,
attending to the first sounds in words.

e Associate sounds with written words, such as awareness that different words
begin with the same sound (e.g., Keshia and Katie begin with the same sound).

Vocabulary and Comprehension
Children begin to:
e Develop knowledge about their world, what things are and how they work, and
use this knowledge to make sense of stories and information books.
¢ Discuss books, responding to questions about what is happening in stories and
predicting what will happen next.

e Make connections between familiar books and between personal experiences and

events described in books.
e Ask questions about a story or information in a book.

Imitate the special language in storybooks and story dialogue, repetitive language
patterns, sound effects and words from familiar stories, and use it in retellings and

dramatic play.

Strategies for Early Educators

e Provide and share books, both fiction and non-fiction, that stimulate children's
curiosity.
Create comfortable and inviting spaces in different parts of the classroom for
children to read; stock them with a variety of reading materials.
Provide time when children are encouraged to look at books on their own.
Promote positive feelings about reading. Allow children to choose books they
want to read. Reread favorite books.

12



Connect children’s areas of interest and life experiences and help them recognize
those connections.

Make available multicultural books and materials to help children develop a sense
of and respect for individual differences.

Create a connection between home and school through such means as developing
a take-home book program, sharing books from home, engaging parents in
literacy experiences, holding workshops or creating a newsletter for parents.
Draw children’s attention to print in the environment and discuss what it is
communicating (e.g., through daily class news, instructions, labels and menus).
Assist children in creating their own books, class books and stories.

Provide multi-sensory approaches to assist reading (e.g., tape players, computers
and assistive technology). '

Point out authors and illustrators and discuss what makes a book a favorite book.
Respond to children’s observations about books and answer their questions.
Provide children with materials they can use to act out and retell stories (flannel
board cutouts, puppets, props, pictures, etc.).

Re-read books multiple times, changing the approach as children become familiar
with the book. On occasion, ask questions that tap their understanding of why
characters are doing things and talk about the meaning of unfamiliar words.

Play word and rhyme games. Sing songs. Repeat chants.

Use children’s names to mark turns, keep track of who is present, etc., to help
them become familiar with the letters in many children’s names.

Discuss letter names in the context of daily activities (as opposed to teaching one
letter per week) and provide opportunities for children to hear specific letter
sounds, particularly beginning sounds.

Provide opportunities to explore letters and sounds (e.g., with literacy tools and
models such as magnetic letters, rubber stamps, alphabet puzzles, sponge letters,
clay ABC molds and alphabet exploration software).

Make available books in children’s home languages.

Strategies for Families

Read to your children every day.

Help instill good reading habits by regularly reading books, magazines,
newspapers, etc., and discussing what you read. ,

Bring into your home a variety of high-quality reading materials that are relevant
and interesting to children.

Talk about connections between your child’s experiences to events and objects in
books.

Visit the library regularly with your child and encourage her to select favorite
books. Also encourage friends and relatives to give books as gifts.

Encourage children to read books along with you, ask questions and retell the
stories they hear. Reread favorite books.

13



As you read, call attention to the many different kinds of written materials in your
home (labels, newspapers, magazines, recipe cards, greeting cards, etc.) and in the
outside world (billboards, menus, signs, etc.). ,

Share alphabet books. Put magnetic letters on the refrigerator. Point out letters in
familiar names and signs.

Recite nursery thymes. Sing songs. Play word games.

Give children magazines, menus, lists, notes, tickets and other print materials to
use in make-believe and in acting out stories.

Remember to use your home language when reading, singing and playing word
games with your children. You will be helping your child learn and enjoy the time
you spend together.

14



Foundations for Writing

Foundations for writing involves a progression of developing skills, beginning with using
symbols with meaning, then writing scribbles that have meaning and attempting to make
letters.

Widely Held Expectations
Children begin to:

o Use a variety of writing tools and materials (e.g., pencils, chalk, markers, crayons,

finger paint, clay and computers).

* Use a variety of writing in their play and for a variety of purposes (e.g., labels,
lists, signs, messages and stories).
Represent thoughts through drawings.
Represent thoughts and ideas through marks, scribbles and letter-like forms.
Learn how to tell their thoughts for an adult to write.
Play with writing letters and mastering conventional letter forms, beginning with
the first letter of their name.
Use known letters and approximations of letters to write their own name.
Attempt to connect the sounds in a word with its letter forms.

Strategies for Early Educators

*  Give children opportunities to draw, scribble and print for a variety of purposes.

e Provide a variety of easy-to-use tools, such as markers, crayons, pencils, chalk,
finger paint and clay. Provide adaptive writing/drawing instruments and computer
access to children with disabilities.

¢ Promote literacy-related play activities that reflect children’s interests by
supplying materials such as telephone books, recipe cards, shopping lists, greeting
cards and storybooks for use in daily activities.

* Provide a variety of literacy props in centers (e.g., stamps and envelopes for the
post office, blank cards, markers and tape for signs in the block center).

* Help children use writing to communicate by stocking the writing center with
alphabets and cards that have frequently used and requested words (e.g., “love,”
“mom,” “dad” and children’s names with photos).

¢ Show step-by-step how to form a letter on unlined paper when a child asks for
help.

e Encourage children to retell experiences and describe ideas and events that are
important to them through pictures and dictation.

e Write down what children say in different settings and share those dictated
writings with them.

o Think aloud as you model writing for a variety of purposes in classroom routines
(e.g., thank-you notes, menus, recipes).

Assist children in making their own books and class books.
Display children’s writing and comment on their successes.

0
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Use unlined paper for children’s writing so they will focus on letter formation
instead of letter orientation (i.e., where to put letters on lines).

Strategies for Families

Encourage your child to scribble, draw and print by keeping markers, crayons,
pencils and paper on hand.

Talk about what you are doing as you write, to help your child relate writing to
everyday life (such as making out a check or creating a shopping list).

Invite your child to help you write a note or compose a greeting card.

Respond enthusiastically to the drawings, scribbles, letter-like shapes and other
writing your child produces. :
Allow your child to experiment with forming familiar letters, names and words.
When your child asks, help with copying and writing familiar words and numbers,
such as family names and your telephone number.

Encourage children to retell experiences and describe ideas and events that are
important to them.

Provide food packages and magnetic letters for your child to explore letters and
sounds. Point out writing on packages.

Accept and celebrate your child’s writing attempts, understanding that it takes
many years to learn to form letters and spell in conventional ways.

11
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Internet Literacy Resources

The following websites offer a variety of articles and information as well as links to
other web pages of related interest.

FOR FAMILY MEMBERS AND TEACHERS

www.ldonline.org

Learning Disabilities Online

Focuses on monthly theme. Offers a variety of past articles, opportunities to send questions
to guest experts, a kids’ page with activities, a list of kids books about students with
disabilities.

www.getreadytoread.org

Supports the National Center for Learning Disabilities campaign to provide parents,
caregivers, and teachers with tools to build early literacy skills.

www.pbs.org/parents

Information for parents about child development, math, reading, and much more.

www.colorincolorado.com

A bilingual site for families and educators of English language learners to help become
better readers.

www.adlit.org

Resources for parents and educators for kids in grades 4-12.

www.rif.org

Educational resources designed to help families support reading and writing.
Kids can enjoy reading games, activities, and booklists.

www.literacycenter.net

Resources in four different languages for parents and teachers of preschool and
kindergarten students.
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WEBSITES FOR CHILDREN

www.sesameworkshop.org

Features characters from the PBS show. Sesame Street. Provides interactive learning reading
readiness activities, songs, and other activities. Also gives child development games,
information for families.

www.readingrockets.org

Offers strategies, lessons, activities, and ideas designed to help young children learn to read.

www.ldonline.org
Click on Kids.

Includes kids’ artwork, stories, and poems. Gives students information about self-advocacy
skills and other helpful tips. Also provides book titles about kids who experience learning
differences.

www.pbskids.org/lions

Offers stories, games, and activities for kids and information for parents and teachers.

www.starfall.com

Activities and games that teach children to read with phonics. Designed to help Pre-K to
second graders with reading skills. Content includes letter sounds, animated stories, and
interactive games.

www.kidspace.com

Games, stories to read, and facts about the world we live in.

www.learning.blogs.nytimes.com

Designed for students grade 3 and up. Includes a variety of activities based on the
New York Times content.

www.vocabulary.co.il

Vocabulary building games for students K-12.

Exceptional Children’s Assistance Center (ECAC)
907 Barra Row, Suites 102/103 - Davidson, NC 28036 - (704) 892-1321
Parent Information Line: 1-800-962-6817- www.ecac-parentcenter.org

Raising the Bar...Literacy For All information provided through a collaborative effort between the TN Dept. of Education

State Improvement Grant (SIG) and STEP, Inc. This publication is used with permission by ECAC, North Carolina.
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Research to Practice Brief

Improving Secondary Education and Transition Services through Research » March 2002 + Vol. 1 » Issue 1

National Center on
Secondary Education
and Transition

Creating Opportunities for Youth
With Disabilities to Achieve
Successful Futures

A parinership of —
Institute on Community Integration,
University of Minnesota,
Minneapoliz, Minnesota
National Center for the Study
of Postsecondary Education
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Watch for coming
Research to Practice Briefs
offering further information

about Collaborative
Strategic Reading (CSR)
and Strategic Instruction
Model (S1M).

Never too Late: Approaches

to Reading Instruction for
Secondary Students with
Disabilities

Ann T Clapper, Ed D, Christine . Bremer, Ph.)., and Mera M. Kachgal, M A.

The Problem

Today, too many children, including students with learning disabilities, do not
learn to read proficiently in the primary grades. A recent National Assessment
of Educational Progress (NAEP) report indicated that 38% of fourth grade
students read below the basic level (Donahue, Voelkl, Campbell, & Mazzeo,
1999), which is defined as “partial mastery of prerequisite knowledge and skills
that are fundamental for proficient work at each grade.” (National Assessment
Governing Board, undated, para. 2). If students do not learn to read at or close
to grade level by the end of elementary school, they enter the secondary grades
unable to meet the demands of their content area classes (Lyon, 1997).
Policymakers have shown their concern about low levels of academic achieve-
ment by promoting and enacting reforms to assure that all students meet high
standards in reading, writing, mathematics, and other subject areas. The reau-
thorization of the Elementary and Secondary Education Act (ESEA) calls for
annual testing of reading skills in grades 3-8 and requires that states “hold
districts and schools accountable for improving academic achievement” (Bush,
2001, Policy section, para. 2). This national commitment to accountability
has been titled the No Child Left Behind Act by the current administration.
(Bush, 2001, Title).

Two Models that Help Secondary Students

with Disabilities

If districts and schools are going to be held accountable for improving reading
scores, then they must have a clear understanding of the factors that contribute
to reading achievernent, the needs of their students relative to these factors, and
the various approaches that are available to meet students’ needs. Peterson,
Caverly, Nicholson, O'Neal, and Cusenbary (2000) reviewed the research and
related literature on secondary students who have difficulty reading and identi-
fied four factors necessary for students to become proficient readers: “(a) the
motivation to read, (b) the ability to decode print, (c) the ability to comprehend
language, and (d) the ability to transact with text (i.e., to actively seek informa-
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tion and make personal responses)” (p.14). Two
approaches developed to improve the reading skills
of secondary students with learning disabilities are
Collaborative Strategic Reading (CSR) and Strategic
Instruction Model (SIM).

Collaborative Strategic
Reading (CSR)

CSR (Klingner & Vaughn, 1998) was designed
specifically for students with learning disabilities and
students who are at risk of reading failure. This
strategy adapts reciprocal reading (Palincsar &
Brown, 1984) and incorporates cooperative learning
(Johnson & Johnson, 1989). CSR utilizes four
strategles —

1. Preview (students brainstorm about the topic
and predict what will be learned; occurs
before reading);

2. Click and Clunk (students identify parts of
a passage that are hard to understand, then
using four “fix-up” strategies);

3. Get the Gist (students identify the most
important information in a passage); and

4. Wrap Up (students ask and answer questions
that demonstrate understanding; review what
was learned) (Klingner & Vaughn, 1998).

Students are also taught to use the following
cooperative group roles —

* Leader (determines next steps for the group);
* Clunk Expert (reminds group of steps);

+ Gist Expert (guides the group through getting
the gist);

* Announcer (asks group members to carry out
activities); and

* Encourager (gives encouragement to group
members) (Klingner & Vaughn, 1998).

In CSR, the teacher’s initial role is to teach each
of the strategies and student roles to the entire class
prior to reading. This activity may take place aver
several days and Includes identifying in advance the
vocabulary words from the reading materials which
students will probably not be able to figure out
through the group process. Once students are ready
to implement the CSR process, the teacher intro-
duces the material to be read to the entire class.

Then, taking on the role of facilitator, the teacher
monitors small group process. After each day's
reading assignment is completed, the teacher leads a
wrap-up involving the entire class.

Studies of CSR effectiveness found gains in
reading comprehension for students with disabilities,
as well as others such as English Language Learners
(ELL) (Bryant, Vaughn, Linan-Thompson, Ugel, &
Hougen, 2000).

Strategic Instruction

Model (SIM)

SIM consists of a package of components for use
by students with learning disabilities (Deshler &
Schumaker, 1988), as well as instructional tools for
use by teachers (Schumaker, Deshler, & McKnight,
1991). The learning strategles portion of SIM helps
students with disabilities to more effectively manage
the demands of their general education courses
(Deshler, Schumaker, Lenz, et al., 2001). Strategles
specifically related to reading are —

* Paraphrasing (students express main idea and
detalls in their own words);

* Self questioning (students develop questions
concerning reading passages and read to find
ANSWers);

* Visual imagery (students visualize scenes in
detall); and

» Word identification (students decode unfamiliar
words by using context clues and word analysis).

A review of research on the effectiveness of the
Learning Strategies Curriculum found that students
with learning disabilities who had learned to use the
strategles gained In classroom achlevement
(Schumaker & Deshler, 1992). According to
Deshler, Schumaker, Lenz et al. (2001), “When
students are taught these strategies in a systematic,
intensive fashlon, they demonstrate gains that enable
them to perform at or near grade level in each
literacy area” (p.100).

The Content Enhancement Routines in SIM help
teachers manage and present the content of their
classes in ways that help all students learn. Content
Enhancement Routines include: organizing routines,
which help students understand how information is
organized; understanding routines, which help
students identify the main idea and concepts in
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reading material; recall routines, which help students  Concept Anchoring Table (see below), which is a
remember key information; and application rou-
tines, which help students apply what has been
learned (Deshler, Schumaker, Bulgren et al., 2001).
An example of an understanding routine that aids
comprehension is the Concept Anchoring Routine
(Deshler, Schumaker, Bulgren et al., 2001). This
routine helps students connect what they already
know to new information they are learning and
involves the use of an instructional tool called the

tool for teachers to use in displaying information.
The table is constructed interactively in class during
a teacher-facilitated discussion, and helps students
understand new materlal by linking it to existing
knowledge.

Research on the Content Enhancement Routines
found that teachers use of these instructional tools
enhanced the achievement of students with learning
disabilities (Lenz, Bulgren, & Hudson, 1990).

Concept Anchoring Table

Name Date Topic

Anchors

3. Known 2. Known Concept

1. New Concept

1. Announce the Information Temperature control Temperature control
New Concept furnace in modern buildings in warm-blooded
animals
2. Name the controls
Known Concept heated and cooled 4. Characteristics 5. Characteristics 6. Characteristics
3. Collect Known air conditioner of the Known Shared of the New
Information thermostat : Cnncep? . B dyCont:ept
- emperature inside . Internal temperature ody temperature
4. Highlight 72 degrees stays the same stays the same must stay the same
Characteristics closed buidlings (72 degrees F) (98.6 degrees F)
of the Known supermarkets A thermostat can There is a way to tell Nervous and
Concept tell if temperature if the temperature endrocrine systems
5 Observe starts to change starts to change can tell if temperature
Characteristics s I chinge
of the Known When the temper- When temperature When temperature
Concent ature changes, changes, asensor ~ changes, the nervous
ep the thermostat sends signals and endrocrine
6. Reveal sends signals systems send signals
Characteristics The signals start The signals start The signals start
of the New action in the furnace other systems action in circulatory
Concept or air conditioner system or muscles
7. State The furnace or air The systems correct The circulatory
Understanding conditioner corrects the temperature system muscles
building temperature correct body
of the New
to 72 degrees temperature to
Concept 98.6 degrees F

7. State Understanding

An analogy can be drawn between the temperature control in modern buildings and in warm-blooded
animals, because in both the internal temperature stays the same, and there is a way o tell if the
temperature starts to change. If the temperature starts to change, each has a sensor to send signals
and these signals start other systems that correct the internal temperature.

Naote. From The oncept anchoring routine (p.6) by A, Bulgren, ].B. Schumaker, and D.D. Deshler, 1994, Lawrence, KS: Edge Enterprises, Inc.
Copyright 1994 by the authors. Reprinted with permission.
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Deshler, Schumaker, Lenz et al. (2001) also noted
that the performance of most students with and
without learning disabilities improves when general
education teachers use the Routines in academically
diverse classrooms.

Other Approaches

CSR and SIM were the only two approaches identi-
fied by Peterson et al. (2000) as having been de-
signed and developed specifically for students with
disabilities. However, Peterson et al. also identified a
number of research-based reading approaches
designed for use with the general population of
struggling secondary readers. They classified several
approaches as being well-established or established,
and, of these, the following were identified as
effective with students with disabilities —

* Fluency strategies: Fluent readers model oral
reading for nonfluent readers; nonfluent readers
repeat readings of text.

* Viocabulary strategies: Students or teachers select
vocabulary words; students use words in sen-
tences or create visual images to remember
words.

* Study guide strategles: Teachers develop study
guides that students use to help them identify
and understand key concepts in content area
reading.

* Literature-based approaches: Students read
literature and then talk and write about what
they've read.

* Reciprocal reading strategy: Students use four
strategies to help them increase their ability to
monitor and improve their own comprehension

(Palincsar & Brown, 1984).

* Text mapping strategles: Students and teachers
use strategies to identify key concepts and under-
stand relationships between key concepts.

* Vacabulary and concept mapping: Students learn
vocabulary words and concepts through graphic
representation.

« Word analysis strategies: Students learn ways to
decode unfamiliar multisyllabic words.

There is no one best way to help students with
disabilities or struggling readers acquire necessary
skills. Educators can use a varlety of approaches to

provide meaningful and productive reading experi-
ences for all students (Lyon, 1997; Learning Dis-
abilities Association of America, 2001). In addition,
Fisher, Schumaker, and Deshler (in press) state that
in order to increase the achievement of students
with learning disabilities to appropriate levels, both
student-focused and teacher-focused interventions
are needed.

Suggestions
* Select reading programs or strategies based on
recent research that have been shown to be
effective with students with disabilities and
others at risk of reading failure (see references
section of this Brief for additional information).

* Use local student achievement data during IEP
meetings and in daily instructional planning to
guide the selection and implementation of
programs and strategies to be used.

Provide professional development opportunities
to assist teachers in implementing and maintain-
ing new reading programs or strategles.

Provide administrative support for secondary
reading programs or strategies that are imple-
mented.

Use sound data gathering and analysis methods
to determine whether the selected programs or
strategles are increasing students’ reading skills.

Conclusion

Full participation in the adult world requires the
ability to read materials encountered in the home,
community, and workplace. Increased emphasis on
addressing the needs of struggling secondary readers
can be expected to pay dividends in improved
academic performance and future career success.
Fortunately, there are a number of effective ap-
proaches available to help secondary students
improve their reading skills. By selecting research-
based approaches, providing needed resources and
support to teachers, and evaluating student out-
comes, educators will ensure the success of their
efforts to improve secondary students’ reading skills.
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Web Resources

University of Kansas Center on Research
on Learning
hitpwww.ku-cri.org

Provides information about SIM including a brochure,

Spotlight newsletters, resources, and Web sites for
related topics and organizations.

Southwest Educational Development
Laboratory, Reading Resources
hittpwww.sedl.org/pubs/reading16/7 . fitmi

Includes resources on reading research and assessment,
and a link to the document, “Building Reading Profi-
clency at the Secondary Level: A Guide to Resources.”

Texas Center for Reading and Language
Arts, University of Texas at Austin
hitpireadingserver. edb.utexas. edw/cgi-bin/start. cgi
newindex. fitm!

Provides information about the CSR. Focuses on
professional development for educators, and research
and evaluation on reading and language arts.

National Center on Secondary
Education and Transition

Institute on Community Integration (UAF)
Universtty of Minnesota

b Pattee Hall, 150 Pillshury Drive, SE
Minneapclis, MN 55455

National Center on Secondary

Education and Transition

Institute on Community Integration (UAP),
University of Minnesota, & Pattee Hall,

150 Pillsbury Dr. SE, Minneapolis, MN 55455

Tel: 612.624.2007; Fax: 612.624.9344;
Web: hitp-fici.umn.edufncset;
E-mail: ncset@icimail.coled umn.edu
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Sefelay) Parents Can Ask...
About Spelling, Writing & Testing

Parents of children with disabilities who are receiving “special education” reading
instruction need information to participate in writing the IEP (Individualized Education
Program) and in working with their children at home. When speaking with your child’s
teacher(s) or education specialist, use the following questions to help you gather the

information you need. And remember if you do not understand something, ask to have
it explained thoroughly.

If You Have Questions about Spelling, ask . . .

1. What impact does my child’s reading ability have on his spelling?

2. How do you blend reading, writing and repeated practice activities in the classroom to
help my child become a better speller?

3. How do you decide what words my child will have for spelling?

4. Are they words my child will use in writing?
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5. What supports are used in the classroom to promote accurate spelling? Can | use

these at home? If not, are there other supports that will work at home?

6. If your child seems to do well on spelling tests yet shows little improvement on spelling

oA

1.

when he writes, ask: Can you tell me some ways | can support his transferring spelling
test words into his writing?

' y

If You Have Questions about Writing, ask . . .

How is my son’s writing affected by his reading abilities?

How are you helping my child learn to write his own ideas more clearly?

How often does my child write each day?

What kinds of writing activities does he do?

Can you tell me what writing strategies you are teaching my child so that | can prompt
him to use them when he writes at home?
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1.

If You Have Questions about Testing, ask . . .

Will my child be able to pass the state’s End-of-Grade test in reading?

What are you doing to prepare her for the test?

What testing accommodations are available for my child?

(For example, extended time, writing in the test booklet, modified environment, in-
structions read aloud, one on one)

If your child is not working on the same reading level as many of her
same-age peers, ask: Can you tell me how you are measuring her progress in reading
to make sure that she continues to progress and does not fall further behind?

*

:
sie p effort between the TN Dept. of Education State Improvement Grant (SIG) and w

Raising the Bar...Literacy For All information provided through a collaborative [‘ "

Tennessee State
STEP, Inc. Improvement Grant
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For More Information About Literacy and Reading. . .

1. Internet Websites & Resources —

Colorin Colorado: Helping Kids to Read ... and succeed
Para ayundar a los nifios a leer ...y a triunfar
www.colorincolorado.com

International Children’s Digital Library: www.icdlbooks.org

International Reading Association: www.reading.org

National Center for Family Literacy: www.famlit.org

US Department of Education: www.ed.gov

Access a variety of literacy links at: www.ecac-parentcenter.org under “Links”.

2. ECAC Lending Library - Access over 30 titles on reading, including:

#4017: Teaching Students with Disabilities to Read, by Carolyn Denton and Jan
Hasbrouck. This 40-page booklet explains key areas of reading and suggests activities and resources for
parents, reading tutors and teachers.

#4021: Beginning Reading Instruction: Practical Ideas for Families

#4220: Instruccion para Comenzar a Leer: Ideas Practicas para la Familia
Available in English and Spanish, this 16-page booklet covers the essential elements of beginning reading
and provides many user-friendly tips and activities for families.

#4033 Literacy Resource Guide for Families and Educators
This is a new 52-page guide to literacy resources. Each listing includes symbols to help identify
specific skills the publication will address and as well ordering information.

A full listing of literacy titles is available online at www.ecac-parentcenter.org or by calling
704-892-1321 or 1-800-962-6817. Books may be borrowed by calling the ECAC office and will be
sent to you with a return, postage paid envelope.

3. ECAC NewsLine — Access these articles at www.ecac-parentcenter.org under Newsletters.

* Students with Disabilities and Reading — Spring 2001, p. 8

* Help Your Child Read and Write Now — Fall 2001, p. 12

* Helping your Child with Reading Comprehension — Fall 2002, p. 10

* Reading to your Child: The Benefits of a 10-Minute Read Aloud — Fall 2002, p. 11

* Literacy is for All... Including Students with Severe Disabilities — Winter/Spring 2003, p. 13
* Helping Your Child Read and Understand — Fall 2003, p. 10

“It's such a wonderful feeling to watch a child
discover that reading is a marvelous adventure
rather than a chore.”

Zilpha Keatley Snyde
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WESIWH Parents Can Ask... &Y
About Reading Improvement

Parents of children with disabilities who are receiving “special education” reading
instruction need information to participate in writing the IEP (Individualized Education
Program) and in working with their children at home. When speaking with your child’s
teacher(s) or education specialist, use the following questions to help you gather the
information you need in the boxes provided. And remember if you do not understand
something, ask to have it explained thoroughly.

If you have questions about your child’s overall reading progress, ask...

1. What is my child’s grade level in reading? What does that mean she can do?

2. Where does she need to improve?

3. lIs there a difference between how well my child reads individual words and
how well she understands what she reads? If so, what can we do to improve
the weaker areas?

4. Are you using a specific program to teach my child? If so, what skills does this
program teach?
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4. What resources can you give me to use at home to help my child?

5. What kinds of activities can we do before and after my child has read to help her
understand the information?

If you have Questions about Reading Instruction in other

subject areas, ask...

1. Which accommodations does my child need in core academic and special area
classes to support her reading, writing and spelling needs?
(You need to make sure that the special ways of addressing these literacy needs are
specifically described in your child’s IEP.)

2. What are my child’s other teachers doing to support and help her in light of her reading,
writing and/or spelling needs?

THE SUPPORTS YOUR CHILD NEEDS MUST BE INCLUDED IN THE IEP.

Raising the Bar...Literacy For All information provided through a collaborative

[dTal
sie p effort between the TN Dept. of Education State Improvement Grant (SIG) and m

Tennessee State
STEP, Inc. Improvement Grant
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Literacy Resource List

The US Department of Education Publications offers many free resources in print to parents. To
order, write to ED PUBS, PO Box 1398, Jessup, MD 20794-1398, call 1.877.4-ED-PUBS or go to
www.edpubs.org/website/Content/searh.asp

The US Department of Education website offers resources in English and Espafiol.
Go to http://www.ed.gov to search for the following:
Publications designed to help parents support children’s early reading development.

Research and practical information aimed to help teachers to help students learn to read.

Publications to help principals and other school administrators support the development of strong
reading instruction.

Recursos en Espanol.

Parents wanting to help their child to be successful in school can find resources to help build their
own literacy skills and increase their English language skills can find helpful tips at the following
website.

www.gedpractice.com

www.keynews.com

www.tv411.org

The following site www.getreadytoread.orq is a site that offers free resources to make learning fun.
This site offers exciting and friendly ways to make helping children develop early literacy skills
easier by offering various activities in English and Spanish versions.

Here you will find links to early childhood and early literacy resources that you can easily print out
and use. These pages, booklets and pamphlets are perfect for your own home use or to copy and
distribute to teachers or parents of young children. Also there is a free toolkit for Early Childhood
Educators to help educators and child care providers prepare their children for kindergarten.

All of these resources are free and easy to print out.

Raising the Bar...Literacy For All information provided through a collaborative [‘ "

sie p effort between the TN Dept. of Education State Improvement Grant (SIG) and m
Tennessee State
Supportand Training STEP, Inc. Improvement Grant
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Literacy DVD - Handout 3 of 3
Chapter 5
Highlights of the “Live” Literacy
Toolkit Workshop

Literacy is for
ALL!

Presented by:
STEP Inc.

TN’s Parent Training &
Information Center

In partnership with TN SIG
(State improvement Grant)
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IDEA 2004 601 (5) (A)

30 years of research and
experience has demon-
strated that the education
of children with disabili-
ties can be made more
effective by having...

High Expectations



“Literacy” for Students with

Significant Disabilities can mean...

. Recognizing pictures or common words

. Choosing books to be read |

. Tracking print

. Showing awareness of being read to

. Paying attention to the reader
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“Literacy” for Students with

Significant Disabilities can mean...

. Physically interact/explore text

. Being aware of commonly used symbols

M

i'm lovin' it

. Follow instructions that are read, heard, or viewed

. Demonstrate knowledge of object
or actions connected to stories or
songs
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Research Identifies 6 Conditions for
Literacy Learning by Students with

Significant Disabilities

1. A way to communicate or interact with the student
2. Repetition of the skill in a variety of ways

3. Cognitive engagement, not just participation

4. A knowledgeable teacher or aide

5. Students must know why they are doing the task

6. ENJOYMENT!! Erickson, 1999

Reading is a Complex Process

Not ALL students with disabilities will master ALL components of
reading...for example:

A student with Central Auditory Processing Disorder or other
communication disorder may have difficulty with phonics.

Students with a reading disability, such as dyslexia, will need “unique”
instruction based on the effects of the disability.

A student with significant Cerebral Palsy might not be a
fluent oral reader.
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The Individuals with
Disabilities Education

Improvement Act '04 & the

No Child Left Behind Act
requires that ALL eligible
students have

Have access to the general
curriculum based on State
Standards 300.39

Be educated using peer-reviewed
research based practices

"to the extent practicable”

Goals written to ensure progress
in all areas of need including

“academic achievement and

functional performance”
300.320
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“Specially Designed Instruction”
300.39 (a)(3)

“means adapting, as
appropriate to the needs of an
eligible child under this part, the
content, methodology, or

delivery of instruction”




All Reading and Literacy
instruction should be connected
to State Standards

An example of a Kindergarten
Reading Standard

. English/Language Arts — Grade K - Competency
Goal 1:

- The learner will develop and apply enabling
strategies and skills to read and write

. What does THAT mean?

- Develop book and print awareness
- Develop phonemic awareness
- Decode symbols

- Attend to pictures, text, environmental print or
symbols

- Choose text for exploration Py

) (Q-V\e:\/ ?)\
L > \75//1’ N
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An example of a Kindergarten

Reading Standard

. English/Language Arts —
Grade K - Competency Goal 1:

= The learner will develop and apply enabling
strategies and skills to read and write

. What does THAT mean?

- Develop book and print awareness
= Develop phonemic awareness

- Decode symbols

= Attend to pictures, text, environmental print or
symbols

- Choose text for exploration
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What might that look like for a
student with more significant

disabilities?

. Using the same goal as before:

- The learner will develop and apply enabling
strategies and skills to read and write

. Symbolic

- Recognition of common printed
word/pictures

- Ability to track print

. Early Symbolic
- Pay attention to reader

- Awareness of differences among symbols,
pictures, print

. Pre-symbolic
- Awareness of being read to

- Response to changes in sounds within a
literacy content



~.= When students are ready
to advance...

The goals might look like this:

Student will learn:

. The meanings for most of the words in
a text

. How to apply a variety of strategies to
learn word meanings

. How to make connections between
words and concepts

. How to accurately use words in oral
and/or written language
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How to Include

Literacy/Reading on the IEP

Establishing accurate Present Levels of Educational
Performance (PLOP) is CRITICAL! The answers to the
questions about your child’s literacy/reading skills and needs
can be an important part of writing the PLP

The Present Level of Performance is the foundation
of a quality IEP.

You need to know where you are BEFORE you decide
where you are going.

In establishing the PLOP look at:
Academic and Functional Areas Affected

Describes what the student is doing (strength) and not
doing (need) in the area(s) affected 4
z

Basis for accommodations, adjustments and
special services

A PLOP should include information fromthe

classroom and assessments that include:

Components of reading

Language - for students with more significant disabilities

Other literacy specific needs such as Assistive Technology
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Present Level of

Performance (PLP)

Is the foundation of a quality IEP.

You need to know where you
are BEFORE you decide where
you are going.

Where are you now?

Where are you going




IDEA '04 defines

PLP as:

A statement of the child’'s present levels
of academic achievement and
functional performance, including

. how the child’s disability affects
the child’s involvement

and

. progress in the general education
curriculum.
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Present Level of

Performance (PLP)

CURRENT, Objective, Measurable
& Understandable

. Formal and informal data

. Updated educational and functional performance
data

. Consideration of the student’s overall strengths,
parents’ concerns and special factors

. Test and Assessment scores are explained

. Gobbledygook free — clear and understandable
language
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Present Level Of Educational Performance Examples

Michael example:

. Michael has 100 sight words but cannot phonetically
sound out two syllable words. He is also inconsistent in
any use of phonics.

An appropriate annual IEP goal might be:

In daily classroom reading assignments Michael will
accurately sound out 8 out of 10 one-syllable words using
consonant sounds, vowels, and vowel blends.

Mary Beth example:

. Mary Beth understands that a book communicates a
“story”. She is able to scan each page, identify objects
and turn pages when prompted. She does not recognize
that a word means an object.

An appropriate annual IEP goal might be:

With verbal and visual prompts by the teacher during
classroom reading opportunities, Mary Beth will correctly
identify and retrieve 5 objects in the classroom
corresponding to words being read in a book.
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Example of an Annual
Goal for Michael

Based on Michaels PLP:

Michael has 100 sight words but cannot
phonetically sound out two syllable words. He
IS also inconsistent in any use of phonics.

An appropriate goal might be:

In_daily classroom reading assignments
Michael will accurately sound out 8 out of 10
one-syllable words using consonant sounds,
vowels, and vowel blends.

-

S
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Example of an Annual

Goal for Mary Beth

Based on Mary Beth’s PLP:

Mary Beth understands that a book
communicates a “story”. She is able to scan each
page, identify objects and turn pages when
prompted. She does not recognize that a word
means an object.

An appropriate goal might be:

With verbal and visual prompts by the teacher
during classroom reading opportunities,

Mary Beth will correctly identify and retrieve 5
objects in the classroom corresponding to
words being read in a book.

frog, spoon, dog, cow, horse




Modifications &

Accommodations

. Make sure accommodations &
modifications are included on the
IEP to ensure access to the general
curriculum.

. Accommodations or modifications based
on reading difficulties, must not
substitute for reading instruction.

. Students NEED both!

. Consider Assistive Technology needs
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Check for Measurabillity

The Team must discuss what Data Collection
Strategy will be used to measure the progress
toward reaching this goal.

What is the source of the data?

What is the data collection
schedule?

Who will collect the data?
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If you have questions about your child’s

overall reading progress, ask....

1. What is my child's grade level in reading? ?

2. What does that mean she can do? °

3. Is there adifference between how well my child
reads individual words and how well she understands
what she reads? If so, what can we do to improve the
weaker area?

4. Are you using a specific program to teach my child? If
so what skills does this program teach?

5. If you are not using a specific program, what strate-
gies are you using to tfeach my child to identify words,
read smoothly and understand what he reads?

6. What kinds of things are you doing to help my child
succeed in reading? (such as provide support by a
reading specialist, provide different materials)

7. What can I do at home to help my son/daughter read
well? (for example: Can you suggest workshops, read-
ing lists, parent/child materials that I may borrow, or
website supports?)

8. How will T be notified about my child's reading gains?
Can you update me every 2-3 weeks?
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If you have questions about Word Recognition,

Sounds and Fluency in Reading, ask...

. Has my child ever been tested for language and
sound awareness? If so, how recently and what
did the testing show?

. What is being done in the classroom to help my
child avoid pausing unnecessarily at words?

. What strategies are being taught to help my child
work through difficult sounds, or words when
reading?

. What are some books, poems, nursery rhymes,
word games, books, videos, audio materials, etc.,
that I can use at home to help my child with
word recognition, sounds and/or reading aloud?

. For practicing reading at home, would you help me
select material(s) that my child can read
comfortably (i.e., where 90% of the words are
ones my child knows)?
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If you have questions about
Reading Comprehension, ask...

1. When my child is having trouble
understanding what she reads, what do you do
to help her understand the material?

2. Would you show me what you are doing?

3. Canyou tell me about some other activities
that I can do at home to help her understand
what she reads?

4. What resources can you give me to use at
home to help my child?

5. What kinds of activities can we do before and
after my child has read to help her
understand the information?
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If you have questions about
Reading Instruction in Other

Subject Areas, ask...

1. Which accommodations does my child need in
core academic and special area classes to
support her reading, writing and spelling needs?

Make sure that the special ways of
addressing these literacy needs are
specifically described in your child’s IEP.

2. What are my child's other teachers doing to
support and help her in light of her reading,
writing and/or spelling needs?
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More Questions Parents
should ask about Reading

Improvement

. Is my child in a “language rich" environment at
school?

. Does my child's teacher talk with him/her?
(verbal interaction)

. Is my child provided with opportunities to
communicate back and to make choices?

. What are my child's listening strengths and
needs?

. Is my child able to "track” visually?
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Know where to find

the Answers!

. Your child’s Regular and Special Education
Teachers

. School Reading Specialist

. Child's evaluation

. Child's Evaluator

. Books, Library, Internet

. Parent Centers!

. State Improvement Grant Partners!

. Colleges and Universities that have Centers for
Literacy Studies
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AND... don’t forget to ask which Research Based
Practice will be used to “teach” the student the skills
to reach the goals

Tym

Examples of Research Based Reading
Programs for Students with Disabilities

. Reading Mastery (SRA-McGraw Hill)
. Corrective Reading (SRA-McGraw Hill)
. The Hill Methodology (www.hillcenter.org)

. Language! (Sopris West Educational Services)

. Orton-Gillingham (www.orton-gillingham.com)

. The Edmark Reading Program (Riverdeep
Publishing)

. The Wilson Reading System
(http://www.wilsonlanguage.com/w_about.html)
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More Questions to ask about

Research Based Instruction

. Does the Research Based Instruction method
match the needs identified in the PLP?

. What evidence do you have to show that the
method chosen will be effective instruction for my
child?

Tell me why and show me
the data!

The IEP Team should include...

Someone knowledgeable
about reading

Literacy IS

for ALL!
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Response To Intervention (RTI)

A general education initiative

A tool to monitor the progress of all
students

A process to identify struggling
learners early to prevent the cycle of
failure that impacts our children
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RTI focuseson (@
instruction f s
|

Students learn when the
curriculum and instructional
strategies make a good fit
between a child’s skills and
abilities

— .

1
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RTI: Improved Outcomes

Intense Interventions

Tier 3

Instructlon May
indicate need

for IEP

Supplemental
Tier 2 nstruction and
or Targeted

May be small
group; Closely

Interventions monitored
Quality core
instruction from General
- highly qualified Classroom:
Tier 1 staff; Preventative

Scientifically
based strategies
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RTI Specifics for TN

. Schools must submit a detailed plan to
the state for approval before using as a
tool for SLD identification.

. Parents can still make a referral for a
comprehensive evaluation to determine
eligibility for special education.

. Approved “tiers” may be different from
system to system, so ask to see the RTI
plan approved by the state.

. Schools that do not have an approved RTI
plan must use the IQ discrepancy model
to identify students as learning disabled.
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In summary . . .

IEPs should...

- Be based on the child's specific needs
. Connected to the general curriculum

- Have goals that can be accomplished

in 12 months

_. Be based on:

High Expectations and
Instruction using

Peer-reviewed Researchl




Sources

. Exceptional Children’s Assistance Center (ECAC)
Davidson, NC

. Karen Erickson, Ph.D.
Center for Literacy and Disability Studies
University of NC at Chapel Hill

. Public Schools of North Carolina

. Put Reading First
A publication developed by the Center for Improvement of
Early Reading Achievement

. Federation for Children with Special Needs
Boston, MA
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